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1. Introduction 

 

This Special Educational Needs and Disabilities (SEND) Strategy sets out how The Three Saints Academy Trust (TTSAT) 

will ensure that all pupils with SEND across its five primary schools receive high-quality, inclusive education and achieve 

the best possible outcomes. 

 

This strategy reflects the Trust’s core mission to create ‘belief in every single child’, ensuring that no child’s needs act as 

a barrier to success. 

 

This strategy aligns with key statutory guidance including the Children and Families Act 2014, SEND Code of Practice 

(2015), Equality Act 2010, and Ofsted Education Inspection Framework. 

2. Trust Context 

 

The Trust comprises five primary schools and is committed to inclusion, early identification and high expectations for all 

pupils. 

3. Vision and Strategic Aims 

 

Vision: 

To deliver inclusive, high-quality education where every child with SEND is identified early, supported effectively and 

achieves their potential. 

 

Strategic Aims: 

We have 5 strategic aims across TTSAT for teaching of SEND pupils; 

 

1. High-quality inclusive teaching 

What do we mean by Inclusion at TTSAT?  

As a Trust, we are committed to being inclusive to the fullest extent possible, ensuring that children and young people 
with SEND can learn, participate and thrive alongside their peers. We recognise, however, that mainstream schools 
operate within a defined framework of resources, expertise and statutory responsibilities. Our commitment is therefore 
to provide high-quality, evidence-informed support and reasonable adjustments, making the most effective use of 
available resources to achieve the best possible outcomes for pupils. 

We work proactively to identify needs early, provide graduated support and secure appropriate specialist advice where 
required. Whilst we will always strive to meet the needs of learners within our schools, we also recognise that some 
children and young people may require levels of specialist provision that extend beyond what can reasonably be 
delivered within a mainstream setting. In these circumstances, we will work collaboratively with families, professionals 
and local authorities to ensure that pupils access the provision that best meets their needs. 

Our approach is guided by both ambition and realism: maintaining high expectations for every learner while ensuring 
that provision is sustainable, effective and responsive to individual need. Through careful deployment of resources, 
strong partnerships and a commitment to continuous improvement, we seek to maximise opportunities and outcomes 
for all children and young people. 
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Process needs to be tightened and become uniform across the trust. All parties in the meeting agreed that the SA 

process should be replicated: 

If a concern is raised by a teacher or parent, the early identification document is completed by the teacher. Then, this is 

discussed at the inclusion meeting and a decision is made by leaders as to next steps and whether the child will be 

monitored etc. This is then fed back to the class teacher who actions the next steps and uploads any relevant document 

to Arbor. This also happens with any TESSA referrals.  

At TTSAT, inclusion is: removing barriers, high expectations, equity vs equality. We are mainstream so this is important 

we are inclusive to the point we can be. Adaptive teaching. 

What does inclusive practice look like in our classrooms? 

Inclusive practice begins with high-quality, adaptive teaching that enables all pupils to access learning and make 

progress. Where needed, teachers make reasonable adjustments to remove barriers and ensure pupils can fully 

participate in lessons and wider school life. For some pupils, this is further supported through targeted interventions 

that address identified needs and help them achieve their potential. 

Together, high-quality first teaching, reasonable adjustments and carefully planned interventions form the foundation of 

our inclusive practice. Further information about the strategies, provision and interventions available across the Trust 

and within individual schools can be found in the Individual Support Plan Appendix 

 

2. Early identification and intervention 

Early identification is essential to ensuring that pupils receive the right support at the right time. Across TTSAT schools, 
we use a clear and consistent process for identifying emerging needs through ongoing assessment, classroom 
observations, pupil progress information, attendance and wellbeing indicators, and discussions with pupils, families and 
staff. 

Potential concerns are reviewed through regular inclusion meetings, where information is considered collaboratively 
and appropriate actions are agreed to support pupils at the earliest opportunity. This ensures that needs are identified 
promptly and that support can be implemented before barriers to learning become more significant. 

For pupils joining our schools mid-year, additional processes, including the Multi-Agency Intake Discussion Form and 
Baseline Data Form, support the effective sharing of information and enable needs to be identified and responded to 
quickly. 

Through early identification, collaboration and timely intervention, we aim to ensure that every pupil has access to the 
support they need to achieve and thrive. 

 

3. Consistency across the Trust 

What is our approach to interventions? 

At TTSAT, interventions are used to complement, not replace, high-quality classroom teaching. We prioritise strong 
foundations in learning, ensuring that pupils can access and succeed within the core curriculum. Our approach focuses 
on helping pupils to keep up rather than catch up, enabling them to learn alongside their peers wherever possible. 
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Interventions are identified through the graduated approach and are tailored to individual need. Schools implement 
targeted support based on their pupils' needs, drawing on available evidence-informed programmes, specialist advice 
and local authority services where appropriate. 

Further information about the interventions available across the Trust and within individual schools can be found in the 
Individual Support Plan Appendix. 

What does Provision mapping look like and how do we evaluate impact? 

Pupil progress meetings take place each half term and this is used to map the provision needed for individual pupils. 

Leaders use these meetings to develop this provision map timetable for the whole school.  

Intervention trackers are completed weekly by staff who deliver intervention to measure impact and feed into 

evaluation of impact.  

These records of progress are then used to inform review of targets on individual support plans.  

This information is all held in the intervention folder.  

 

What does SEND documentation look like in our schools? 

• Hard copy documentation: SEND class overview, intervention folders (with provision map timetables, SEND 

support plans and records of progress). 

• Digital documentation on Arbor (and maybe CPOMS?):  

SIR, SEND register (via Arbor), early identification document to discuss at inclusion meeting, baseline data and 

multi-agency intake discussion form for import pupils.  

• Individual support plans: agreed single proforma with the following: overview of the child’s needs naming the 

primary area of need; attendance figures, child voice, termly targets with strategies and interventions taken 

from the appendix or specialized support documentation, termly review of targets, tracking of attainment for 

the term (BLW/WTS/ARE/GDS) for Reading, writing and maths). 

• Individual outcome plan: children with a medical need or diagnosis of SEND that are not working significantly (1 

year) behind peers, will have an outcome plan that details the provision they receive in the classroom to meet 

their need. These will be developed throughout the academic year 26/27 to come fully into place in line with 

white paper from Sep 2027. 

• On website: SEND information report  

• Documentation relating to the chronology will be uploaded to the child's Arbor profile. All discussions and 

meetings regarding a child with SEND involving parents/carers or other relevant stakeholders will be recorded 

on CPOMS, with supporting documentation uploaded where appropriate. 

 

How do we develop our workforce? 

• At TTSAT, we are committed to developing a confident, skilled and knowledgeable workforce who are equipped 
to meet the needs of all learners, including those with SEND. We recognise that inclusive practice is most 
effective when it is embedded in high-quality teaching and supported by a shared responsibility across all staff. 

• We achieve this through ongoing professional development focused on adaptive teaching, high-quality first 
teaching and evidence-informed practice. This is complemented by targeted training for staff in specific roles, 
including SENCOs and support staff, to ensure expertise is developed at all levels of the organisation. 
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• Workforce development is further strengthened through coaching, collaboration and the sharing of effective 
practice across schools. Inclusion meetings and Trust-wide systems ensure that strategies are consistently 
applied and that staff have access to practical tools and guidance to support pupils effectively in the classroom. 

• Through this approach, we aim to ensure that all staff feel supported, well-equipped and confident in meeting 
the diverse needs of our learners. 

Adaptive teaching – what does this look like? 

• All schools adopt the SEND Aims and Whole School Approach, then individual schools will decide on their own 

SEND 6, which will stipulate classroom strategies that happen in every single room. These will be beneficial for 

all children, not just those with SEND and promotes inclusion.  

4. Strong outcomes for pupils 

Outcomes for all SEND pupils are evaluated within each school during pupils progress meetings, scrutiny of work, 

observations of teaching carried out by the headteacher and SLT. The Trust CEO also hold termly data meetings with 

each headteacher and questions are raised about SEND outcomes. Termly standards and curriculum committee 

meetings also evaluate outcomes for SEND pupils. 

5. Partnership with families and agencies 

This is an important part of the work of each SLT and they are held to account by their school committees. 

4. Statutory Responsibilities 

 

The Trust will comply with the Children and Families Act 2014, SEND Code of Practice, Equality Act 2010, and DfE 

requirements including SEND Information Reports and Accessibility Plans. 

5. Graduated Approach 

 

All schools will implement: 

• Universal provision through high-quality teaching 

• SEN Support with targeted interventions 

• EHCP provision with personalised support 

6. Strategic Priorities 

 

• Inclusive classroom practice 

• Provision mapping and impact evaluation 

• Consistent SEND documentation 

• Workforce development 

• Monitoring impact 

7. Safeguarding 

Safeguarding of pupils with Special Educational Needs and Disabilities (SEND) is a core priority across The Three Saints 

Academy Trust, we recognise that these children may be more vulnerable to harm, abuse and exploitation.  
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Our approach is underpinned by Keeping Children Safe in Education and Trust-wide safeguarding procedures, ensuring 

all staff are trained to identify and respond to additional risks, including communication barriers, social isolation and 

increased dependency on adults.  

We place particular emphasis on safeguarding non-verbal pupils by equipping staff to recognise subtle non-verbal 

indicators of distress or harm, such as changes in behaviour, presentation or engagement. Across the Trust, consistent 

use of alternative and augmentative communication methods (e.g. visuals, symbols and assistive technology where 

available) enables pupils to express their views, wishes and feelings.  

We work in close partnership with families and external agencies, and maintain rigorous recording, monitoring and 

escalation processes to ensure concerns are identified early and acted upon promptly in line with Three Saints Academy 

Trust safeguarding expectations. 

8. Leadership and Governance 

 

Trust Board provides oversight. Headteachers and SENDCOs lead implementation and quality assurance. Class teachers 

remain responsible for all pupils. 

An annual SEND report is presented to each School Committee. 

Each school has an annual Trust review which is presented to all levels of governance. 

9. Stakeholder Engagement 

 

The Trust works closely with parents, pupils and external agencies to ensure effective SEND provision. 

10. Monitoring and Evaluation 

 

Impact is measured through pupil outcomes, quality of teaching, SEND reviews and stakeholder feedback. SEND is 

evaluated during Annual Trust reviews. 

Trust SEND Forum enables collaboration and joint evaluation across all schools. 

11. Implementation Roadmap 

 

Year 1: Establish systems 

Year 2: Embed practice 

Year 3: Demonstrate impact 

Year 4: Achieve excellence 

12. Ofsted Readiness 

 

This strategy ensures clear intent, strong implementation and measurable impact. 

13. Conclusion 

 

This strategy ensures compliance, consistency and strong outcomes for all pupils with SEND. This strategy will be 

reviewed every 3 years. 
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